Central Washington University

ScholarWorks@CWU
All Graduate Projects

Graduate Student Projects

Summer 2000

An Intercultural Play
Donna Lee McClung

Follow this and additional works at: https://digitalcommons.cwu.edu/graduate_projects
Part of the Bilingual, Multilingual, and Multicultural Education Commons, Educational Assessment,
Evaluation, and Research Commons, and the Playwriting Commons

ANINTERCULTURALPLAY

A Play Project
Presented to
The Graduate Faculty
Central Washington University

In Partial Fulfillment
Of the Requirements for the Degree
Master Teacher

by

Donna Lee McClung
August, 2000

ACKNOWLEDGEMENTS
An integral part of the development of my project is the support,
patience and understanding of professionals in the educational field,
family and friends who have listened to me, given me advice when asked,
and stood by ready to come to my aid when my resolve weakened.
These persons were of equal importance. In particular, I wish to thank
Dr. Linda Beath for the guidance and support as committee chairperson,
and other committee members, Dr. Timothy Young, Wes Van Tassel, and
Dr. Luetta Monson.
In addition, I give my thoughts of gratitude and appreciation to the
following: Osman Alawiye, curriculum and supervision chair, for believing
in my educational goals and for granting my graduate assistantships,
Linda Beath for her model as a professional teacher in higher education
and for guiding and encouraging me, my committee members for their
professional time and approval, Wesley VanTassel for his support and
methods of instruction in the playwriting process. Also, there is my
sister, Jeanne Miffitt, for her sense of humor and devotion, and my
children; Candy Robles, Charee Marsh, Kelly Agard, and Jeanne Carr for
their inspiration and encouragement.
iii

Also, there are my friends, John Patterson for giving me a loan to
keep me going in the last months and a space to study when I needed to
get away, Jaqualyn Johnson for talking about the professional vision and
the worth of my work, Tobey Llop for encouraging me with humor and
spiritual insights through e-mail messages, Nunn Winship for professional
guidance and friendship, Kristin Fisher for friendship and help in keeping
me office-bound, Janice Mirro for coming to my aid in the final hour,
Aaron McDonald for his computer expertise and confirmation of my vision
of cultural music in the play, Dawn Lawrence for her proofing advice, my
Macerata, Italy classmates for their belief in me and my educational
purpose, my playwriting classmates for their invaluable feedback, and last
but not least, the cast of fictional and non-fictional characters of my life
experience in the play I wrote called,

J.r.eoo.

iv

c

ABSTRACT
ANINTERCULTURALPLAY
by
Donna Lee McClung
August, 2000

The purpose of this project was to write a play that could be used
as a teaching tool for addressing multicultural issues in educational
curricula. The literature review suggests that dramatic activities can be
effective teaching strategies to address multicultural and diversity issues.
The one-act play, lliill..e, is set in a middle-class American neighborhood
and focuses on the conflict within a broken home.
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CHAPTER 1
Background of the Project
Introduction
Drama education combined with multicultural awareness could
provide students with a creative way to get together to understand
each other's culture. Writing a one-act multicultural play and providing
recent research about pedagogical technique advances meaningful and
relevant curricula outcomes to the body of work previously addressed
about multicultural awareness through drama.

By representing

multicultural awareness through this project and by providing recent
literature reviewed, readers may find positive outcomes in drama
pedagogical techniques.

Purpose of the Project
The purpose of this project was to write a play that would address
multicultural issues in educational curricula. The scope of the play
included an African American family facing social issues of a broken
home life which propelled the drama of a young women's struggle to
hold on to the life of her father. Accordingly, the research concentrated
1

2

on materials that showed the use of drama as a tool to facilitate
understanding of diversity and multiculturalism. Therefore, Chapter 2
represented two sections, a) student understanding of multicultural
issues and b) drama pedagogical techniques for teachers who wish to
advance multicultural awareness.

Need for the Project
While America's growing population in the classroom becomes
more diverse, teachers struggle to meet the demands put upon them for
their energy and expertise. The growing diversity in America is creating
a rising need for teachers to find creative pedagogy through integrated
drama curricula to increase students' understanding of other people's
culture. According to Garcia (1997) "Within the field of drama/theatre
education, the rising number of discussions about diversity issues
attests to the need for drama/theatre programs to be more responsive
to changing societal conditions and demographic trends" (p. 88).
Therefore, because of changing societal conditions and demographic
trends, teachers' research is needed to find relevant and meaningful
pedagogy of integrated curricula that validates students' cultural
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identity and multicultural awareness.

Garcia states that the growing

"influx of diverse ethnic groups into the United States will increasingly
challenge the teaching community to establish within the school
environment a sense of inclusion that tells all students [that] their
experiences, traditions, hopes, and dreams are worthwhile" (p. 100).
Teaching strategy trends that meet the needs of a diverse
population involves relevant integrated curricula, "the blending of several
or all content areas around a theme, a problem, or a project" (Freiberg
and Driscoll, 1996, p. 15). One of the content trends in integrated
curricula promotes "higher level thinking or critical thinking" (p. 15).
According to Freiberg and Driscoll, the ultimate goal is for all students to
acquire the knowledge, skills, and attitudes needed to function
effectively in a culturally and ethnically diverse nation and world.
Furthermore, they remind us (as cited in Banks, 1994) that
"multicultural education is multidimensional and cannot be confined to
simple curriculum approaches or content" (p. 16).
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Limitations of the Project
This project was about creating a play that could be used as a
teaching tool for addressing multicultural issues in educational curricula,
therefore the project is not a unit plan with specific curricula instruction.
Due to limited resources on this topic, the literature reviewed was
limited to grades K-12 and spanned materials written over the past 15
years.
The serious nature of issues addressed in the play limits its use for
higher grade levels where constructive criticism of diversity issues can
be discussed according to appropriate and current guidelines.

Definition of Terms
For the purpose of this project, the following terms are defined:
Colorblindness - The strategy for inclusion of multiculturalism to be fair
in casting people, not color (Gay. 1999).
Diversity -

Includes cultural, ethnic background, economic
differences, sexual orientation, gender, age, and the
social context in which an individual lives
(Bryant, 2000).

5

(
Minority -

Represents both a number [population] and
disadvantages in terms of socioeconomic status
(Paniagua, 1998).

Multicultural
Education -

Is education that values cultural pluralism and seeks to
enrich the cultural perspectives of all students. As a
response to economic inequality, racism, and sexism in
American culture, its goals include reducing prejudice
and fostering tolerance, improving the academic
achievement of minority students, building commitment
to the American ideals of pluralism and democracy, and
incorporating minority groups' perspectives in the
curricula of our schools ... multicultural education
rejects separatist philosophies that would have each
cultural group go its own way without trying to fit into
an overall American culture (Ryan & Cooper, 1998).

Personal
Signature -

Is the recognition of an individual's body of work,
writing, ideas, and communication of cultural
understanding (Garcia, 1997).
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Tux!
Rendering -

Is a kind of oral/aural reading that engages students in
a conversation about the text using only the words of
that text. Procedures vary, but an effective approach
is to have each student in the class note a striking line
in the poem or passage and plan to read that line aloud,
uninterrupted by comment and without regard to the
sequence of the lines. Students chime in their bits of
text with varying intonations and emphases at
moments that seem appropriate (Reisin, 1993).

CHAPTER2
Review of Related Literature
Introduction
The literature reviewed and summarized in Chapter 2 is separated
into two sections: a) drama curriculum addressing student understanding
of multicultural issues, and, b) drama pedagogical techniques.
The reviewed literature relates to integrated drama curricula which
addresses multicultural issues. Teachers integrate multicultural issues in
drama to increase students' understanding of relevant life experience
and people's cultures. In addition, the reviewed literature indicates that
drama curricula have many benefits for teachers who wish to empower
students of color and students at risk through multicultural awareness.
Some teachers support the premise that relevant life experience and
understanding other people's culture is best accomplished in
drama/theater through multicultural awareness and "personal
authorship," which is the written works of the students (Garcia, 1997).
Furthermore, the reviewed literature indicates that teachers who
engage students in multicultural awareness and student authorship
through drama education have a better chance to enrich the cultural
7
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perspectives of their students. Pate, Homestead, and McGinnis (1997)
surveyed middle school students and found that some of the issues that
most concerned students are "understanding between races, [and]
respect for other people's cultural heritage/background" (p.10).
Moreover, the power of linking student concerns with student
authorship through drama is confirmed by Verriour's statement that "At
a time when many educators are becoming increasingly dissatisfied with
overly prescriptive models of teaching, drama is emerging as a powerful
mode of learning through which students are encouraged to gain
mastery over their own thinking" (quoted in Edwards & Craig , 1990,
p. 185}. Furthermore, Edwards and Craig express the need for
integrated teaching methods that address student authorship and
cultural awareness through drama/theater education.

Drama Curriculum Addressing
Student Understanding of Multicultural Issues
Pate, Homestead, and McGinnis (1997) note a year-long study of
integrated student curricula with middle school students. The students
collaborated with teachers in creating the content of curricula based on
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relevant and meaningful issues in their lives. Bean states that, "unusual
theoretical meanings of integrated curricula might include progressive
teaching methods including an issue-based curriculum, collaborative
planning with students, [and] integration of knowledge" (quoted in Pate
et al., 1997, p. x).
In an example of integrated teaching, Pate et al. (1997)
"embraced the notion of multicultural education" relevant to students'
lives (p. 9). Relevancy to these authors includes the knowledge of
diversity in American culture. One method of an integrated teaching
strategy for inclusion of multicultural education involved simulation in a
middle school classroom. For the purpose of Pate et al.'s study,
simulation allows students to take part in simulated roles and investigate
aspects of the Dred Scott court case, trial, and decision reenactment. In
this particular court case, students play the character roles of defense
and plaintiffs' attorneys. Four students, the defense, and plaintiff teams
script their roles while the other students act the parts of the jury. The
jury finds Dred Scott to be a free man. This prompts class discussion of
the actual facts of the case. The process of combining students'
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scripted roles of an actual court case help engage the students in
collaborative problem solving in a multicultural context.
In an additional integrated teaching strategy, Pate et al. (1997)
encourage students to explore their interest in social issues through
collaborative problem solving in the context of current or historical
events. Under teacher direction, students form their own Bosnian Peace
Conference and delegation groups. Also, the students acted and role
modeled the process of peace negotiations and "analyzed, discussed,
and synthesized" information from recent articles to form their own
peace treaty (p. 67).
Furthermore, Reisin (1993) also reports on positive effects of
combining drama and integrated teaching strategies. Reisin created
student interest in Shakespearean text by a method called text
rendering, which linked diverse languages to the text, in this case to
Shakespeare's Macbeth. Without regard to sequence, students select
their favorite lines and recite them at random to reach an understanding
of the play. On the day of the performance, students repeat the same
scene again and again, each in a different language style, "straight text
in Shakespearean intonation, adapted in Jamaican English, Black/Street
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English, Valley-Girl/California-Surfer English, American Soap-Opera
English, and Spanish" (p. 52). Reisin recounted that the cultural
interpretations through text renderings "liberated their imaginations ..
students experienced the characters and their conflicts dramatically and
multi-culturally, preconceptions and stereotypes evaporated.
Shakespeare's universality was established and the students' ethnic and
cultural identities validated" (p. 53).
Additionally involving students with drama, Miller (1994) states
that his drama program is founded on the understanding that anyone
from any cultural background can perform Shakespeare. Consequently,
Miller wants students, including minority students, to reach their full
potential. He reports that marginalized, senior students of color from
Orange, East Orange, and Newark, New Jersey, ages 14 to 18, were
performing Shakespeare at the Orange Summer Shakespeare Festival.
This shows that the use of drama for marginalized students along with
teachers' high expectations increased the chance of students achieving
closer to their full potential (p. 20).
Although reaching their full potential, the difficulty for
marginalized students is "disempowerment that puts them in conflict
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with a culture that tends to devalue their potential" (Miller, 1994,
p. 17). Miller reports that the students' efforts and hard work ended in
a performance of Julius Caesar at the American Alliance of Theatre &
Education (AATE} annual conference in Boston where "despite their
immense commitment, at times they would betray quite a frail sense of
responsibility" (p. 20). Almost all of the actors in this production of
Julius Caesar were African Americans. This revealed that those students
of color and students at risk struggling with cultural disempowerment
could be empowered to reach their potential.
Edwards and Craig (1990) discuss a collaborative research project
accounting for students' potential success with drama over a two-year
period between university, school and community in Edmonton, Canada.
The students in this project met one hour each week on weekends to
improve their involvement in drama. Edwards and Craig state that
emerging themes from collected data were that, " sharing experiences
cannot be underestimated in building a level of belief and a meaningful
story ... [and] the necessity of accounting for the children's personal
differences and interests in the group" (p. 341 ). In addition, Edwards
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and Craig report that students are able to advance their understanding
of the value of personal authorship through drama. They state that
"personal authorship develops students' sense of ownership of their
work and develops students' sense of self-identity" (Edwards & Craig,
1990, p 350). This study suggests the value of recognizing student
differences through drama and personal authorship.
According to Thompson (1998) fine arts intervention work with
at-risk students is a prevention approach for engaging students in
learning through drama. Thompson relates that theatre and the
performing arts are a way to connect students with the community. He
asserts that through the performing ?rtS, asking at-risk-students to,
"interact, comment and solve problems, challenges their own thinking
but also engages them with their society" (Thompson, 1998, p. 210).
Working with at-risk students and facilitating the bridging of high
school students with higher education and the theatre arts, Collins
(1994) reports on a study about positive change for students at-risk of
not continuing their education. At-risk High school students are given
paid internships in a preventative study emphasizing theatre arts at the
Penumbra Theater and General College. Collins notes that the project
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for integrating theatre and college classes was conducted over a threeyear period at the University of Minnesota. At the end of the three-year
period, interviews with three groups of interns show that the fine arts
internships helped at risk students successfully transition into higher
education. The internship program provided an "intellectually
stimulating environment for idea exchange ... and the cultural support
of staff enabled the students to learn how to use their race and cultural
background in a creative and substantive way" (p. 41 ).

Drama Pedagogical Techniques
Gay (1999) adheres to an agenda of transformation and
comments about the relationship between multicultural and
drama/theater education. Gay claims that in addition to promoting selfesteem and confidence through multicultural awareness, students can
best express themselves when they feel that they have

~

to be

understood. To her, drama/theater education helps bridge the gap
between people in mainstream society and those who have little
experience understanding marginalized people of color.
Gay further states that, "unless people can create mental images
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and applications of ideas and concepts, they cannot truly understand
what is being taught" (1999, p. 19). She notes that students can apply
ideas and concepts about themselves and others' to build knowledge of
cultural and racial heritage. Moreover, Gay expresses that drama is a
place to experience other cultures and self. "The theater stage can be a
viable place where diverse peoples can claim their voices, choose how
they wish to speak and what they want to say, and have a great deal of
freedom to imply ... multi-dimensionalities of their cultures and
experiences" (p. 26).
Saldana (1995) wants to focus on the art form of acting skills as
a method to enhance each student's participation and to enhance their
personal viewpoint of the multiethnic world that surrounds them.
Saldana's book, Drama of Color: Improvisation with Multiethnic Folklore is
a resource for teachers who want to use drama to enhance ethnic
literacy in grades K-6. This resource enhances multicultural awareness
and language skills with personal authorship.
Several studies relevant to the issue of using dramatic activities to
enhance students' skills and attitudes have been conducted. One is
Gourgey, Bosseau, and Delgados' (1985) work with lower socioeconomic
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Black and Hispanic students in an improvisational drama program. Over
a six-month period, students improved in vocabulary and reading
comprehension. Also, student attitudes improved in areas of trust, selfacceptance, and acceptance of others.
A second study by Shacker, Juliebo, and Parker (1993) combined
second language acquisition and social studies instruction through drama
with third-grade students.

It was reported that the students' oral

vocabulary in French language skills improved.

Students K-5 could

recall dialogue for several months and remember foreign lines up to one
year.
A third study by Gimmestad and DeChiara (1982) observed that
"play reading with scripts featuring ethnic characters and their
struggles; combined with follow-up discussion, dramatization of scenes
in small groups ... enhanced children's knowledge about the ethnic
groups under study" (p. 24). These three studies support the use of
drama activities to enhance students' academic skills.
Garcia (1994) reports that the lack of integrating multicultural
issues in teaching strategies for drama implies a need for going beyond
colorblindness, a term to denote sameness. He asks how drama/theater
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teachers will shift their efforts to a more comprehensive approach.
Garcia reports that teacher concerns relate to "articulating a rationale,
and finding time in a crowded curriculum" to advance multicultural
awareness (p. 94). Also, some teacher concerns involve feeling
uncomfortable with the involved risks, their whiteness, cross-cultural
casting, and a lack of familiarity with Asian theatre styles. Some
teachers believed that only American things should be taught.
More recently, Garcia ( 1997) expresses the need for teachers to
have specific knowledge and competencies relating to diverse groups of
students.

According to Garcia, in order to teach effectively, teachers

must meet the needs of increasing diverse populations in America where
ethnicity, language, social class, and national origins are linked with
educational goals.
Garcia (1997) reports further that some teachers advance
multicultural awareness by using drama/theater to investigate historical
events. Also, that sometimes teachers script their own drama text to
highlight a historical figure. In most instances, though, he says that
teachers' efforts focus on the colorblindness strategy of equal
treatment where teaching strategies focus on fairness, social
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interactions, enhancing relationships with peers, and engendering
respect for others. Garcia reports that infusing the colorblindness
strategy in multicultural teaching may be fair but it does not effectively
improve multicultural awareness and it does not effectively give a voice
and identity to students in drama. Garcia also notes that the most
successful teaching strategy to effectively teach multiculturalism--is
through "individualism," about responding to students' interests and
individualizing the content of existing lessons to include literary works
about specific ethnic groups (p. 93).
Garcia (1997) further notes a study that suggests there is
growing evidence that students' personal authorship in drama is a
successful approach for exploring multicultural issues. Garcia's study
specifically focuses on multiethnic content in multicultural
drama/theatre education. Garcia hopes that "other researchers will use
his findings as a springboard for further studies that address ethnicity
issues in drama/theatre education, about insights, changes, additions,
and resistance" (p. 102).
Jackson and Kerr-Norflett (1997) reflect that there is a "lack of
effective ... nontraditional teaching in spite of teacher interest in

19

(

diversity" (p. 98). Consequently, Jackson and Kerr-Norflett claim to go
beyond standards recently accepted in some schools that add
multicultural objectives on special days of the month or on multicultural
fair days celebrating diversity. Furthermore, they report incorporating
Bank's model of integrated teaching strategies with "goals that reduce
stereotyping and prejudicial behavior'' (quoted in Jackson and KerrNorflett, 1997, p. 99). They also state that their integrated teaching
strategy represents a more inclusive model to improve literacy and
multicultural understanding through drama. In addition, Jackson and
Kerr-Norflett describe using a collaborative approach with students
where they encourage them to write a dramatic play about community
and social issues. Moreover, favoring students' personal authorship,
Jackson and Kerr-Norflett report that they encourage middle school and
high school students to define their sense of reality and
interconnectedness with their community by using knowledge of their
cultural history.
In Garcia's (1997) viewpoint personal signature is a most effective
way to instill the basics of multicultural concepts in teaching. He
supports Eisner's premise that "arts programs [are] ... more inclusive
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and equitable through the acceptance of each student's artistic work"
(quoted in Garcia, 1997, p. 98). Garcia used a five-question survey with
elementary and secondary teachers who are members of the American
Alliance of Theatre & Education (AATE) to determine the breadth and
scope of multiethnic infusion into drama curriculum. Garcia reports 51
teachers out of 325 teachers of AATE responded. These teachers came
from a mix of suburban, rural, and urban areas:
1. teacher actions: What actions do elementary and
secondary teachers take to incorporate multiethnic
content into their daily teaching?
2. teachers' goals: What goals do they have related to
the infusion of multiethnic content:
3. teacher concerns: What concerns do they
articulate?
4. outcome: What are the outcomes of their efforts
to infuse multiethnic content?
5. teacher education: What kinds of teacher education
prepared them to incorporate multi-ethnic content
in the classroom?
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Garcia (1997) reports finding varying distinctions for teaching
multiethnic content in this study. The major teaching strategies to
infuse multiethnic content either focused on viewpoints of culturaldifference; incorporating contributions of people of color, or focused on
viewpoints of human-relations; commonalties and cooperative learning.
Garcia concludes that drama/theatre activities best enhanced students'
personal and academic growth has more favorable success with students
when personal authorship occurs. In addition, Garcia reports that the
teaching strategy of valuing personal signature produces an
understanding of relevancy in life for students within their own culture.
Gay (1999) states that there is a need to find the right space for
communicating, identifying self and one's culture, and experiencing
diversity through stage productions. Gay further states that
multicultural and diversity issues that are infused in drama curriculum
carry with them the potential to enhance learning and communication
skills. "Neither a strong, well functioning socio-political or civic
community, nor a well-oiled theater company can function well without
drawing upon the strengths of human diversity ... they help each other
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accomplish their respective goals more effectively" (p. 27). Moreover,
Gay relates diversity and drama to student transformations of
understanding which occur naturally even though there is a lack of
cultural experience and knowledge. Furthermore, Gay says that students
can become self-aware while they teach others about their cultural
issues. "Through drama, it is possible that diverse students can gain
self-control and be empowered through self-definition and selfpresentation" (p. 27). Gay also notes that teachers provide
multicultural understanding and communicate motivation for relative
learning experiences through the potential teaching strategies of
integrated curricula in drama.
Gay and Hanley (1999) report on integrated drama pedagogy that
uses multiculturalism and social studies that requires "students' practice
skills of community, participation, cooperation, collaboration, problem
solving and decision making." Gay and Hanley say that drama pedagogy
empowers students multiculturally, "when used to teach ethnic and
cultural diversity, drama provides a safe arena in which highly complex
and potentially problematic issues can be examined in depth. Integrating
social studies and multiculturalism in drama is worthwhile "as the
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struggle continues to improve the success of social studies and
multicultural education in middle schools" (p. 370).
In addition, Wright (1989) reports on the collaborative teaching
strategy where students create an authorless play. Students work
collectively to develop a play through cooperation. Wright notes that
authorless plays encourage students to express themselves openly to
"learn and experience new things, including the importance of
cooperation in integrated group work" (p. 19).
Vojta (1997) remarks that "contemporary educators have come
to value drama/theatre in the formation of positive self concepts"
(p. 24). Vojta supports drama as an educational tool through the
possibilities of building pride in multicultural casting. Also, she mentions
that Winifred Ward's essay "Retrospect," depicts Ann Flagg, an African
American and creative drama specialist at a predominantly African
American school in Evanston, as a builder of "real pride in being Black
through the use of classroom drama" (p. 24). Casting is given to those
students who need a self-image, courage and confidence boosting.
Vojta reports further that Ward stages historical presentations for
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heroes and heroines roles, e.g., Harriet Tubman's Underground Railroad.
Furthermore, Vojta reports that in working with students' positive selfconcepts, teaching drama students to know how other people think and
acquire good communication skills can often be the key to turning
negative behavior into positive attitudes.
Vojta (1997) states that "A large body of literature is available to
support the assertion that participation in drama/theatre activities can
reshape negative behaviors and attitudes" (p. 23). Vojta provides a
lesson plan for students to play positive multicultural role models in a
middle school production of When the Rattlesnake Sounds, a one-act
play by Alice Childress about the life of Harriet Tubman. Vojta reports
that Childress is an African American playwright for both adults' and
children's plays. Vojta asserts that most importantly, the
implementation of Childress' plays for children has the potential of
providing an effective means of addressing the self-esteem needs of
students. In addition, Vojta states that Childress' plays create
stimulating interest and positive self-images for young African
Americans and positive self-images for all children where key historical
and political issues are addressed in the plays. Vojta states that self-
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images are transformed through identification with positive role models
through drama that effects positive changes in attitudes and behavior
patterns.

Summary
If teachers are integrating multicultural awareness in their drama

curricula and school environment, they make learning relevant. If
teachers look for meaningful and powerful teaching strategies that cross
disciplines, drama can provide a creative format to integrate multiple
content and multicultural awareness. When integrated curricula is used
as a teaching tool to address multicultural issues, drama is a key
contributor for student success and for students achieving multiple
viewpoints of other people's culture. The research suggests that drama
pedagogic techniques linked with multicultural issues advance integrated
curricula to make student learning relevant and to make multicultural
awareness meaningful through personal authorship.

CHAPTER3
Procedure
Introductjon
The purpose of this project was to complete a one-act
multicultural play, l.ran..e., which could be used as a pedagogical tool for
addressing multicultural issues in educational curricula. To accomplish
this purpose, current literature and resources were researched. The
current literature that was noted in Chapter 2 reinforced the need for
providing drama curricula addressing student understanding of
multicultural issues. The research also suggested that integrated
strategies linked with multicultural issues in drama help promote relevant
student learning and meaningful multicultural awareness. Chapter 3
includes background information about research procedures and the
development of the project.

Procedures
To research relevant information during the playwriting process,
computer databases were researched consisting of the Educational
Resources Information Center (ERIC), Research Library Periodicals -
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Proquest, and the Interlibrary Loan (ILL) systems were explored. The
preponderance of literature reviewed was limited to grades K-12 and
spanned materials written over the past 15 years.

Development of the Project
Aside from the need to develop a play that modeled diversity and
integrated curricula through drama, there needed to be a culminating
educational experience for the author's journey in becoming more
culturally aware through international travel and the craft of playwriting.
As a result, the idea for this project evolved over a three-year span of
time that started with a trip to Ghana, West Africa as an international
student and culminated through the Master Teacher program. This
project, the related literature reviewed, and the writing of the play,
~.

accomplished this culmination of educational experience.
In developing the play, lliill..e, there were on going successions of

drafts, rewrites, and revisions. Each character's words in the play
needed to speak about their lives and their culture in brief dialogues.
The characters' lives also needed to contain elements of family issues
that revealed the drama of their lives before, during, and after the play.
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Therefore, in order to accomplish the crafting of the dialogue to
imply a sensitivity of diversity, the author developed a diverse cast
through playwriting workshops. The benefit of playwriting workshops
was continuous editing of the script. Two playwriting workshops were
attended at Central Washington University, one in the spring of 1998
and the other in the spring of 2000. Fellow students performed play
readings of the characters' parts for each revised draft of the script.
Students' feedback of several readings provided opinions about
playwriting technique from an actor and writer point of view. It is in that
format of constructive criticism that the methods and procedures for
playwriting were developed.

CHAPTER4
The Project
The literature reviewed suggested that dramatic activities could
be effective teaching strategies to address multicultural and diversity
issues. Presented in Chapter 4, the project is an original one-act play
focusing on the conflict within a broken home. The play, entitled

~.

is set in a middle-class American neighborhood and models relevant life
issues in a dramatic context.
The play idea started back in Ghana, West Africa, where the
author, Donna Lee McClung, studied theater at the University of Ghana
in the fall of 1997 through a Farrell scholarship. The cultural beliefs,
educational system, and children's stories were first studied there in
Ghana, West Africa.

It is there in Ghana that cultural studies first

enhanced the meaning of cultural playwriting and the project presented
in Chapter 4.
Upon the author's return to America, she participated in the final
commitment of her Farrell scholarship. This commitment included the
writing of a children's African folktale and sculpting wooden, rodpuppets that represented characters in the folktale. The folktale story
29
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and puppet installation was showcased in the spring of 1998 at Central
Washington University's Spurgeon Gallery. The folktale was an example
of cultural history and diversity.
The personal experience of the author's travel and education in
Ghana, West Africa, was an essential learning experience to combine
storytelling sensitivity to cultural issues. The play idea and story of

lmo.e, evolved from the folk-tale story she authored in 1998.
Consequently, the play idea for this project and one-act play,

~

was

first adapted from the Ghana experience and the folktale written by the
author called Princess lya's Journey (see Addendum). Therefore, the
author's level of commitment to understanding educational and cultural
issues through the international study, folktale, and puppets were the
foundation in the development of characters in the play l.r.e.rul.
Through feedback in playwriting classes at Central Washington
University, it became evident that although the folktale was interesting,
the story needed to be relevant and real to American culture. Therefore
as part of the process of playwriting, each African character grew in
height and age and complexity of issues until the characters' dialogue
and direction of crisis and resolution was no longer recognizable as a
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folktale story from another country. The characters' dialogue evolved
into a drama of an American family facing a crisis in real life. The
process of playwriting developed and departed from the original story
until the two could no longer be compared, but that each of the two,
the folktale and the play, can be examined as teaching tools to enhance
cultural understanding.
For the purpose of this project, the play is the real focus and
example of how teachers can bring meaning about cultural issues into
the classroom through dramatic works written by students about
experiences relevant to their lives. This play does not pertain to
everyone's experience or age level. Therefore, relevant plays for
student authorship, such as this one is to the author, must be created
and adapted from each student author's experience. The level of
sensitivity allowed in student authorship should be modified to meet
appropriate age-level guidelines in current teaching practices.

IRENE
a one-act play
by
Donna Lee McClung

June 28, 2000
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CHARACTERS
IRENE

18, daughter of Bobbie Sue and Isy

BOBBIE SUE

46, a live-in caregiver for her Aunt Ruby

AUNT RUBY

83, a wealthy widow of one-time mayor

ISY

4 7, a Vietnam War veteran, terminally ill, drinks to self-medicate

MATILDA
door

82, a kind neighbor and long-time friend of Ruby who lives next

GINNY

39, prostitute on drugs, and Isy's previous girl friend

STRANGER

44, a Vietnam buddy

BARTENDER a man or a woman oflegal age

TIME
Afternoon
DATE
Monday,

4th

of July, 1988

PLACE
Upper middle-class dish·ict of a city, USA.
SETTINGS
-A downtown bar
-A street corner
-Two homes side by side: We can see into the homes of two black families. The
houses are a solid and clean Victorian style, one with a huge porch around three sides
and fronting the main parade route. Porches, living rooms, and kitchens of both
homes are open to the audience.
CASTING
Although the cast is African American, casting can be of any nationality or a mixed
race.
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(At a Downtown Bar)
GINNY
(Ginny pushes her way through a crowded bar looking for a face from
the past.)
ISY
(A silver-haired man sits at a table half-drunk with a small group of
disinterested onlookers. He lifts his drink to an imaginary audience as
if to make a toast and recites from Gunga Din with an English accent.)
Here, here!
You may talk o' gin and beer
When you're quartered safe out 'ere
An' your're sent to penny-fights an' Aldershot it:
But when it comes to slaughter
You'll do your work on water,
An' you'll lick the bloomin' boots of 'im that's got it.
(he coughs)
GINNY
(She asks the ba1tender) Is there someone here named Isy?
BARTENDER
Over there in the comer, the poet.
GINNY
(She walks over to Isy slowly keeping a look out over her shoulder) Isy? Isy, is that
really you? I thought I would never find you. You're a hard guy to get a hold of.
ISY
(Looks up searching for a memory of who she might be and politely answers) Yes, I
answer to that name, and who might you be?
GINNY
Why Isy, It's me Ginny. Don't you remember?
ISY
(Shocked and struggling to get up) Ginny, It can't be. (Hope comes into his eyes as
he surveys her) My, oh my, it is you after all these years. What are you doing here?
I'm sorry you had to find me here in a place like this. I've been sort of hiding out
here.
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GINNY
You too? lsy, I need to talk to you about something.
!SY
Wait, just let me look at you. I wondered what happened to you so long ago, and now
you're here. Oh Ginny. (He smiles and hugs her, then tears up a little at the same
time) Why did you leave me? Please tell me the truth. You hurt me pretty bad back
then. I need to know.
GINNY
(She pushes him away gently and holds his hand) Sweetie, I was going nowhere fast.
You can see that now. Look at me.
!SY
Why didn't you ever call me?
GINNY
(They sit down.) I found out that you had another girl. I didn't mean to leave without
saying goodbye, but she, Bobby Sue I mean, she came and told me the whole story
about you and her. She said she was pregnant. I was sick about it, at first. I didn't
know you really cared sugar. I just left, that's all. I remember reading about your
baby's birth in the paper, and then I lost track.
!SY
You didn't give me a chance to explain. I would have stopped you!
GINNY
No no, you gotta let that go of the past lsy. I could see that Bobby Sue was going to
be better for you than me. I bet you had one fine baby lsy.
!SY
Well yes, her name is Irene. She is wonderful. I hope to see her today. She's been
away at college. Why, she's pretty as a picture Ginny. (He pulls out a picture from
his wallet and they look at it together)
GINNY
Yes, she is at that. Looks like her daddy.
!SY
Bobby Sue never told me what she did to you. She should've told me.
GINNY
It all caught me by surprise.
ISY
Well, I'll be damned!
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GINNY
What could I say Isy? She looked so righteous and innocent. I thought I was in love
with you too, so I agreed to leave town. I did it for you, sugar.
ISY
She never told me. I was heartbroken when you left. I loved you all these years,
never knowing, and I gave up hope of ever seeing you again. Things could have been
different for us.
GINNY
Listen baby, that was a long time ago, and I don't want to burst your bubble again. I
wouldn't be bothering you like this, but I'm in a jam. That's what I came to see you
about. I know you'll understand. I need some money right away to blow town.
Narcs are breathing down my neck. I called everyone else. You're my last hope. I
have to apologize, I never wanted you to see me like this.

ISY
Ginny, don't worry about that. Yes, of course, ... you don't need to explain. I've
been working as a foreman down on the docks. I can afford to give you enough to get
away for awhile. How much do you need? I just cashed my paycheck and ... (Pulls
out his wallet and clumsily pulls out some of the bills)
GINNY
(Her eyes get wider with nervous excitement) Well, whatever you can afford. I can
pay you back next week, honest.
ISY
No, you just take this. I gotta save a few bills for my buddy. I'm meeting him down
on the corner from here. (Coughs, and doubles over, trying to catch his breath).
Really gotta see him and Irene today before I ...
GINNY
(She puts the money in her purse.) Of course sugar, I knew you'd be a good sport.
(he coughs) Do you need some help with that cough? Maybe some strong cough
syrup? Or pills?
ISY
No, nothing will help. Thanks for letting me know. (hopelessly mumbling to
himself) Everyone's been against me all along. I spent the last 18 years living a lie.
Bobby Sue's lie. Well, ifthat don't beat all.
GINNY
Hey, don't feel so bad. That's just life. At least you got a daughter out of it. All my
kids died in a fire. Be thankful, Isy.
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ISY
I'm sorry. I didn't mean to (cough) ... I wish I had known.
GINNY
I'm sorry too. I left them with the sitter. None of them made it out alive. Listen Isy,
I would stay but, well ... oh, damn Isy, thanks for the dough. I won't forget you Isy.
For old times sake. (She kisses him, leaves and doesn't look back)
(At Front street, a 4th of July parade will soon be passing by the two
elderly ladies' homes. Bobbie Sue is dusting furniture in Aunt Ruby's
living room. Aunt Ruby is watching the soaps on TV. The sound on
Aunt Ruby's TV is down temporarily while we hear Irene and Matilda
talking next door. The light from the TV screen is seen flashing.)
IRENE
(In Matilda's living room) I come home from a college break, and what do I find?
My father is missing and no one is doing anything to find him. He doesn't answer his
phone. (She looks out the front window.) God damn it! Jesus Christ, Son of Bitch!
Why did they have to pick this route for the parade. I'll never get back to my car
through this traffic. I've got to go find him, even ifI have to walk through these
crowds.
MATILDA
Calm down Irene.
IRENE
He's really sick, Matty. Surely, you must have heard something. Come on now, tell
me. You've never held anything back from me before.
MATILDA
Irene, you and I have been friends a long time. Yes we have, you and I, 18 years now.
I'll tell you the truth. Jessie, our neighbor down the road, said she saw your father last
week down on Main Avenue. She said he wasn't looking good at all. I think he's
been staying at that old Elm Street Hotel. I wouldn't drop a cat off there. And him
trying to hold on to his job at the waterfront office. You might try him down at the
bar down the street from that hotel, but watch yourself. Respectable ladies have no
business down there. A little bit too much to drink, and your mother won't have
anything to do with him, that's for sure.
IRENE
Exactly! He's dying and self-medicating. He told me he's dying, and my mother
won't believe it. She hasn't got a clue. She's spineless, stupid, what a coward! She
can't stand up for herself and won't tolerate anyone else's defects. She's so old
fashioned with that religion she's got, and I can't help it Matty, I think I hate her!
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MATILDA
What are you talking about Irene? You mustn't be too hard on her. Why, the way
she's looked after you and your father all these years, and all she's sacrificed for you.
She put your father through school by working odd jobs when you were little, just so
you all could have a better life. It's a wonder she ain't dead with worry now that she
and your dad aren't together anymore.
IRENE
I don't want to hear it! Mom says daddy is drinking and using drugs. If it weren't for
my mother, my father never would have used drugs. She's always acting like God's
going to come and save us all. She kicked him out of the house. What kind of justice
is that? Now I have no home to come to except Aunt Ruby's. I'm so embarrassed.
MATILDA
I know how you feel Irene dear, but what's done is done. And it won't be long before
you have a new home. Your father might get better. I know Aunt Ruby is glad to
have you and your mom stay awhile until you find a new home.
IRENE
Oh please, face it Matty. My mother is acting so strange.
MATILDA
Your mother can't be as bad as you let on. She needs your help now. And your father
has just fallen on hard times is all. What a charmer he always was. Why, he brought
me a handful of flowers once when he came to see Ruby. (she giggles like a school
girl) I think he stole them from the neighbor's yard down the street, but I didn't seem
to mind. A dear man really, but this last year, he's changed so much ... and your
mother, why she's always loved your daddy, and she ...
IRENE
Matty.
MATILDA
... only wants the best for you while you're away at. ..
IRENE
... stop going on about mother, all right Matty? She makes me sick. Damn! Where
is my Father! Matty, I'm going to go crazy ifl don't find him. I need your help.
We've got to find him before something awful happens. Now I want you to call
around. Please, and if anyone knows where he is, tell them that I'll be right over to
pick him up. Can you do that for me?
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MATILDA
Why, yes Irene, you know I would do anything for you, dear. We'll find him. I can
see why you're worried, but don't do anything foolish. You're a little too headstrong
for your own ...
IRENE
Don't worry. Thank you Matty, and keep quiet! Mom doesn't want to see Daddy if
he is drinking. Good-bye.
(She exits out the back door of Matilda's house. The lights go up at
Aunt Ruby's house next door.)
AUNT RUBY
Herbert should be coming home soon. Said he was going to have a surprise for me.
(sips tea and calls over to Bobby Sue while thinking it is her *deceased daughter).
Biddy, we'll need fresh cut flowers for the sitting room before your father gets here.
We're fortunate to be on the main parade route this year. No traffic to fight. I'll tidy
up after this show. Herbert will want to take me out on the town tonight. He has
taken me out every 4th of July for the past 40 years, bless his heart.
BOBBIE SUE
There you go again Auntie. I don't want to hurt your feelings Aunt Ruby, but, but
Uncle Herbert's been gone up to heaven a long time now.
AUNT RUBY
Why, what do you mean, dear? He just left this morning. He should be home in
about an hour. (Aunt Ruby turns her attention to the TV again) Oh look, I knew that
terrible temptress would try to get Monica away from her husband. Be careful Jerry.
She's out to ruin your marriage. Bobbie Sue, this has been my favorite show for
years.
(Bobbie Sue rolls her eyes as she is polishing the furniture.)
AUNT RUBY
(Aunt Ruby tries to hear the TV) I can't hear! Can't you sit still dear. You're driving
me crazy.
(Bobbie Sue continues to work, but more quietly)
BOBBIE SUE
Someone's got to get this work done. It's a shame I had to give up my house when I
left Isy. Everyone used to come to my house after church with aalllll their kids. We'd
be prayin up a storm, and Irene would play the piano. I used to have the cleanest
house in town! What a grown up lady she is now. I'm proud as I can be over that girl
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goin to college. I wish life could be different between her and me, though. Things
aren't the same for us anymore, (Bobbie Sue wipes a tear from her eye) now that I left
Isy.
AUNT RUBY
Oh, Land ah Glory ... important things first, either sit down and watch the rest of this
show with me or wait till its over. This show's all I have besides Herbert, my girls,
and this house. Oh now, don't look shocked. I'm not forgetting you and Irene, and
my neighbor Matty.
BOBBIE SUE
OK, but Herbert and the girls are gone ...
AUNT RUBY
Tum it up dear, I can't hear it very well.
(Bobbie Sue shrugs her shoulders, walks over to the TV and turns it
up.)
AUNT RUBY
Thank you, now get yourself some tea and come sit down. Your work can wait.
You're in my house now. And stop that sniffling. Isy and you are going to make up
some day. No use in cryin all the time.
BOBBIE SUE
I can't help it these days. I'm so grateful to you Auntie, I mean for takin us in like
this. The least I can do is clean up the place.
AUNT RUBY
Wait till you get to be my age. You'll want to sit on the porch a little more and drive
away the tears. What's done is done, and the house can wait.
BOBBIE SUE
Ok, I'll catch my breath a bit, but I better check the mailbox first. Isy should have
sent us a check by now. I haven't seen him in two weeks. I need to get Irene some
new shoes. Isy knows better than to miss the mailman. Here she is home now, and he
hasn't come by to see her. That's not like him. He knows he's got to keep Irene in
school with that money.
AUNT RUBY
What was that dear? The mail, good, see if there's any readin letters. And I
remember, today's the day Herbert and I go to visit our daughters in Butler. I'll have
to pack and spruce up a bit before Herbert gets home.
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(Bobbie Sue looks at Aunt Ruby sympathetically, walks over to her, kneels down
beside her, and looks her in the eyes gently)
BOBBIE SUE
Don' you remember? This is 1988. Herbert and your girls areAUNT RUBY
Oh dear. .. dear. .. yes, that's right ... I.. .(gets a little teary, dabs her eyes with a
handkerchief) I see, I forgot there for a minute. Forgive me. This is the 4•h of July,
isn't it?
BOBBIE SUE
Yes, Auntie, ... it's the 4th of July and there's nothing to forgive. You just get a little
forgetful once in awhile. I'll stay around as long as I can to make sure that you'll be
all right.
AUNT RUBY
(Aunt Ruby catches the end of the soaps, starts to cheer up) Thank you, sweetheart.
I've always been able to count on you.
TV
ANNOUNCER
Stay tuned tomorrow for a day in the lives of All My Children.
AUNT RUBY
(She pushes her eyeglass on top of her head and turns the TV off. She hears a few
fire-crackers in the distance) My, oh my, we can see the parade pass by from our
front porch. We still need fresh, red roses in the house. Will you go cut some from
one of the bushes out back of the house, dear?
BOBBIE SUE
Yes, ma'am. (Bobbie Sue kisses her aunt's cheek, hugs her, and rises)
AUNT RUBY
Yes, we could do something special, just you and me, maybe go to market for fresh
strawberries. They are big and ripe now. Do some visiting and forget about my poor
dear Herbert.
BOBBIE SUE
I'm sorry, I didn't mean to ...
AUNT RUBY
No, no child. I'm all right. We can catch a show later. Maybe invite Matilda over
from across the way. I haven't seen her today. I wonder what's she up to. We're
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both getting so old. I'll go over to her house now and see if she is ready for the
parade. Now that's strange, where are they?
BOBBIE SUE
You lookin for your glasses?
AUNT RUBY
That's it.
BOBBIE SUE
(amused) They're on your head Aunt Ruby. I'll see about the mail.
(Aunt Ruby walks out on the front porch and then over to her
neighbor's house. She knocks and steps in.)
AUNT RUBY
(Her voice is high pitched on the first syllable) He 1111 ooohh? Matilda, is that you I
hear?
MATILDA
(She puts the telephone back on the receiver) No, it's the Cullagan Man. Yes, Ruby,
its me. How have you been? Not havin a forgetful day, are you? We got a parade to
watch.
AUNT RUBY
(Aunt Ruby chuckles) No, no, feelin great, couldn't be better. Bobbie Sue just went
to get the mail. She's got her troubles, poor dear. I want to make her feel at home.
She's been down in the dumps. I can't get her to sit still though, always cleanin and
sniffling like there's no tomorrow.
MATILDA
Yes, (her voice is high pitched and drawn out) Iii iii see e ... well you know Isy's
in a bad way, real bad. It's all over town. He's been sick as he could be.
AUNT RUBY
My word, I know he's been sick, real sick. I know- - Irene told me. Oh course, I
don't know all their troubles. Don't mean to ask. When he gets better, he'll come
back around and win Bobby Sue's heart again. I feel sorry for the girl. She was my
sister's last baby. Never got much attention. Worked hard she did. Now, she's
broke her body over that man. She worked hard to put him through business school.
Remember that Matty?
MATILDA
You bet I do. He's had a good career. He's been a mighty important man in the labor
union these past years. I wonder what happened to him?
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AUNT RUBY
Ifit weren't for that Vietnam war he was in, he might be all right today. I know he's
a decent man, deep down. A romantic at heart, and good lookin with that silver hair.
He'll pull himself up, yes he will.
MATILDA
Ruby, decent man or not, the whole town is talkin about him. Says he's been drinkin,
and Bobbie Sue don't want no part of him till he cleans up. I imagine she's
embarrassed to death over him. What with her decent ways and all those church
people knockin on her door. Snoopin around here, I'm sure, where it's none of their
business.
AUNT RUBY
Well, no wonder she cries ... She's eatin her heart out. I wonder what made him take
to drinkin? I just feel so sorry for the both of them, and Irene! She sure takes after
her daddy. Independent as a polecat, she is. Sometimes Bobby Sue caiTies on too
much about her church friends, but who don't need the Lord in times of trouble?
MATILDA
My guess is that Irene stands on her own two feet no matter what happens. Whew,
the way she carries on. Says she's an ... ath-~-ist. I been making calls to see ifI
could find Isy ... I would help her anyway I could. I love that girl like she was my
own. Oh, yes, I can't mention some things. Irene wants me to keep quiet.
AUNT RUBY
Oh you know me, I wouldn't say a word. This is just between you and me. It's too
bad Isy and Bobbie Sue split the sheets. I think Irene needs her father. And her in
college these days. It's just as well. She needs friends her own age around her so she
can grow up like her mom wants.
MATILDA
You're right Ruby. But he never disciplines her. It goes against everything Bobby
Sue is tryin to do to raise her up proper and get her married some day.
AUNT RUBY
He spoils her, it's true. She can't have a good marriage if she's a spoiled child. I'm
sure Irene's suffered a real blow to see her father so sick like this. Sick of drinking,
umm, Who's sick of drinking, Matty? (she forgets what she was talking about) For
land's sake, I mean drinking himself sick. Lets see, hmmmm, where was I?
MATILDA
Isy's drinking and Irene being upset.
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AUNT RUBY
Matty, I know he's got to be very ill or he wouldn't take to drink. Why, I've never
seen him drink like this in 20 years.
MATILDA
You remember Bobbie Sue's father was a drinkin man. I know that's why she can't
stand to see a man drinking. You know what her Christian friends think of a man that
drinks? Yes, sometimes I think she hates Isy cause of her father. Oh, if the dead
could rise. You and me have shared a little hootch once in while behind the back
porch. My, my, and look at us spring chickens. I think we've disappointed a few
people. They still haven't found our names in the obits yet.
AUNT RUBY
Matty, where do you get all this? (Matty gets up and looks out front) Bobbie Sue will
be back in soon. Can you see her out there? I asked her to pick up the mail.
MATILDA
Yes, her and Irene are out there.
AUNT RUBY
Gotta go Matty .. .I'll go out the back way so they can talk. But, I was going to ask
you something, oh dear. Now what was that all about. Oh, that makes me upset. I
can't remember now.
MATILDA
Well, come back when you think of it, and take care that Bobby Sue doesn't talk us all
into going to church on Sundays.
AUNT RUBY
For goodness sakes Matty! It wouldn't hurt us a bit.
MATILDA
Ruby, loosen up. Too much religion's not a good thing, especially at our age. Same
thing goes for sex. Makes us forget things.
AUNT RUBY
Well, all right. I'm glad I can't take you too serious Matty. Bye, bye. I'll see you
out front when we watch the parade. Come sit on the porch with me, will you?
MATILDA
All right, be glad too.
(Outside at the mailbox, Irene meets her mother Bobbie Sue
accidentally while on her way to check with Matilda again about her
father's whereabouts.)
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IRENE
(Contemptuously) Mom, just what are you doing out here dressed like that?
BOBBIE SUE
(Self-consciously) Honey, I'm getting the mail for your Aunt Ruby. (trying to be
cheerful) And see, I just cut some fresh roses for her. Are you goin somewhere?
IRENE
Of course, I'm 'goin" somewhere. I'm goin to find my daddy. Something you should
have done long ago. Just what is the matter with you? Look at you. It's noon, and
you still have that frumpy dress and slippers on. Your hair, mother, it's a mess. Why
didn't you ask me. I could have at least fixed your hair for the holidays.
BOBBIE SUE
Young lady, I'm not ready for your high-talkin. I'm gettin tired of you actin like I
never raised you on respect. You keep that up and the Lord's goin to get after you.
And as far as your daddy goes, you'll be lucky to see him in this crowd. I need to
talk to you about him, heart to heart. I'm worried about you and your high falootin
attitude, and I'm worried sick about where we're goin to live if Aunt Ruby has to go
to the nursing home.
IRENE
W h i i i n i n g again and feeling sorry for yourself. Why are you asking me? How
should I know? If you had any sense, we wouldn't be here at Aunt Ruby's house.
How dare you leave Daddy at his worst time! We'd have a home and daddy would be
in the care of a hospital.
(The sound of the crowd is getting louder. The parade music is about
a mile up the road.)
BOBBIE SUE
I need to talk to you about that. If you would just listen for a minute to hear my side.
IRENE
More of your devil talk, I suppose? I can't believe that you haven't let me know how
poorly daddy was getting.
BOBBIE SUE
I didn't want to hurt you. I'm sure he'll pull out of this like he always has. Just let
him be. Give him a chance to get used to bein on his own. He needs time to think
things through. I left him for his own good Irene.
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IRENE
Mom, you don't understand. He's sick. Why haven't you called a doctor about him?
Why haven't you . . .
BOBBY SUE
Baby, I'm not with him anymore. It's about time he did somethin for himself. He's a
grown man. He goes to those doctor's too much if you ask me. I'm not responsible
for the way he abuses himself.
IRENE
You really don't have a clue, do you? He's (actor spells it out) .S. l _.c. K, sick. He
might die. If you didn't spend so much time in church, you would find the people
who really need you. You are the most selfish and spineless woman I know. Hiding
behind church doors. Mom, you are a sorry mess. Now, get in the house before the
nurses come to put You in a home.
BOBBIE SUE
(Tmly peeved, but in a deep, level voice) Irene, I wish you were a child again, so I
could whip your bottom. If you were my friend and had some respect, you would
hear me out. You're killing me with this disrespect!

IRENE
Well, Shit Oh Dear! What about me? I'm sorry. I have nothing now, not even a
home. I can't find daddy. I want to stay in college, but how can I when all this is
going on? You quote from the bible like it's the answer to everything. You bother
me. You hover over me like I was a child. (In disgust) You've always let daddy and
me run over you!
BOBBIE SUE
(Extremely hurt, emotionless voice with no expression) Not today Irene, not today.
Find your daddy then. I'll be prayin to God now for both your souls. (Bobby Sue
turns sadly and shuffles back up the steps of the front porch. She turns back and looks
at Irene as she leaves.)
IRENE
(Irene walks towards the street with resolve as she shouts back over her shoulder) It
looks like I'm the only one around here who can do anything. (Tums and looks up at
the sky) I don't believe for a minute that there is a God. If there is, and that's you
God, I think you are the meanest, lowdown twister of fate that ever lived or created, or
I wouldn't be in this mess. No sir, I'll just count on myself from now on. I don't
need the likes of fate.
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BOBBIE SUE
(sits down to pray on the porch swing) Our father which art in heaven. Hallowed be
thy name. Thy kingdom come, thy will be done ...
(A 4th of July march tune can be heard louder. Bobbie Sue rocks and
tries to concentrate on a prayer while down on a street comer near
Aunt Ruby's house in the opposite direction of Irene's search, Isy and
his old war buddy converse on a street comer among a throng of
people watching the parade route. His buddy, the stranger, has a
baseball cap on.)
STRANGER
... Oh man, Isy you look bad. I hate to see you like this. Are you sure you want to do
this? I mean, we're war buddies. We made it. We're home man. You don't have to
do this. It doesn't seem right that you should want to take such drastic measures.
There's been enough killin gain on.
ISY
Don't spoil it. You know as well as I do what's wrong. You haven't been around to
see how messed up things got.
STRANGER
Yeah, state side in '69. It was a long time ago, but when you called, I figured I owed
you one. You saved my life back in Saigon.
ISY
We were boys, just boys. We killed people. We can't talk about it. I still live with
ghosts in jungles, sweating, shooting, dying inside with all our buddies and illusions
of home. I'm not normal any more. Great hero! Yeah, right. (he laughs sarcastically,
and then coughs) Do you think anyone knows what really goes on up here? (he points
to his head). We have to prepare for the worst pal. And we promised each other if one
got to be a vegetable or terminal, we would help end the suffering. That's why I
called.

STRANGER
(Stranger puts a hand on Isy's shoulder) Get a hold ofyourselfisy. We're state-side.
Remember? That was during the war. I didn't know your were this bad. Maybe I
should get you to a hospital?
ISY
(He shakes his head to clear his thoughts) No, forget it. It's ok. My number was up
in Nam. I don't want to hurt anyone else. If it weren't for my daughter, I would have
kissed this life good-bye a long time ago. You know what I want, and you promised.

P-17

STRANGER
But, Isy, we could take you somewhere for a cure. None of this other shit about the
war matters anymore. You need help.
ISY
I tried that. It didn't' work. It's too late pal. Your word is your word, man, just like
back in the jungle. If the enemy captured us, we'd do our best to take the other down
rather than be captured. Now's the time, buddy. You gotta help me or our life
together in Nam means nothing. I want you to keep your promise.
STRANGER
No, not that. I haven't got the nerve to help now, not like that. You gotta understand,
man, I got a wife and babies at home.
ISY
I'm asking it, and you promised. No one will know what happened.
STRANGER
I don't see how I can let you go like this Isy.
ISY
(angry) For Christ's sake, what do you mean, you can't let me go. I've been gone a
long time. We've got our code of honor. And did I ever butt in on your life? Or ask
you for a favor? I would do it for you, no questions asked, and you damn well know
it. We had it planned, pals to the end. I should've known you would walk out.
STRANGER
(He puts his forearm up across his brow in despair) I'm against this all the way, but
you're forcing me. Isy, you know I love you man. I love you enough to trust you,
even with my life. So, why shouldn't I trust you with your own life?
ISY
Now you're talking. Just like it was yesterday. Did you bring the piece?
STRANGER
Yes, but if the police find this ...
ISY
Don't worry. No one else will get hurt. Here, give it to me. (Stranger reluctantly
passes a 45 automatic over in a paper bag) I couldn't get one myself with my past
record. Are the numbers filed down?

STRANGER
Yes, just as you instructed.
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ISY
No money changed hands for this?
STRANGER
That's right. No one will know where it came from.
ISY
Don't worry then and don't feel bad. I guess I asked too much of you. My wife
doesn't know your name.
STRANGER
If l thought you were in this bad a shape ... Are you sure l can't talk you out of this?
ISY
No, thanks for catching a bus out here. Thanks for the favor. I won't forget you.
Sorry for bringing you all this way. This will help even the score. Here's some cash
to pay for your fare and then some. (He puts out his hand with a generous amount of
bills)
STRANGER
(The stranger refuses it and hugs him instead. He starts to walk away. Then, he turns
back with tears in his eyes) Isy? Don't forget. Semper fi.
ISY
Semper fi. (He moves out of the crowd as the stranger disappears)
BOBBIE SUE
(Scene shifts back to Aunt Ruby's porch with Bobby Sue fmishing her prayer) Irene
and lsy are hurtin, Lord. I don't know what to do. And I don't ask for anything for
myself. No, don't want nothin. Just take care of my baby and Isy. Truth is, I'm
scared Lord, cause Irene is so scared of growin up, and leavin home is hard for her. I
gave up my home and told Isy good-bye so they could both see a new life and get
happy again. He don't belong to me, never did. I see it now. I just needed him so
bad and loved him so much all these years. I thought he needed me too ... (sobs) I'm
glad I gave him what he really wanted. He wanted a little girl of his own. I told him I
don't love him, but I didn't mean it, makes it easier for him to go. His drinkin is
getting so bad. Look after him and Irene, Aunt Ruby, and all of us, Lord. Oh yes, and
Matilda. Amen.
AUNT RUBY
(Aunt Ruby sticks her head out the front door and looks at Bobbie Sue) What ya <loin
there Bobbie Sue?
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BOBBIE SUE
Oh Aunt Ruby, I feel so bad. (she gets up and they embrace) Irene just lit into me.
Says she's goin down to look for her daddy. I wish Irene didn't act like she hates me
so.
(They enter the living room.)
AUNT RUBY
She's so young, yet. Give her time. I know she loves you. She doesn't know how
bad she hurts you. She's just wo1ried, that's all.
(Isy comes walking up the circular drive with a gun concealed under a
light-weight jacket. He is holding a liquor bottle in a brown paper
bag. Fire-crackers are heard in the background as the crowd
assembles out front.)
BOBBIE SUE
(Bobbie Sue looks out the front window, stares in disbelief) Oh my God Almighty.
Here comes trouble. Isy' s comin up the drive with a bottle in his hand. God, why
does he do this to me? He can hardly stand up. I'll tell him to go away. There's no
sense in havin him drinkin in this house.
AUNT RUBY
(Aunt Ruby looks out the window) You'll do no such thing. Why, he looks half
dead. Forget your shame for awhile and think about the Good Samaritan. Let him
rest, or sleep it off. He can't harm nobody.
BOBBIE SUE
But, Aunt Ruby, he might make a habit of this. I'm trying to hold my ground and let
him know that I don't approve. He needs to move on to another life.
AUNT RUBY
Nonsense, it looks like he just needs a place to lie down. He looks so sick.
BOBBIE SUE
Sick on purpose. I'm afraid he might be using drugs, like he did before we were
married. He came back from Nam all messed up. Saigon and the Tet Offensive, it all
got to him. He never did quit thinkin about it. The drugs, the war, now he's been
actin like a stranger this past year. It's just as ifhe don't know us. I'm worried cause
oflrene. He must be on drugs again.
AUNT RUBY
You don't know that. Anyway, why worry about something that you can't prove?
Nothing has happened yet. Let him in. You two can talk it out later. If he's not
agreeable, just give him a cot to lie down on. There's a roll-away in the closet.

(
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(Isy climbs the porch stairs wearily, eyes sagging, medication foam at
the corners of his mouth. Bobbie Sue opens the door before he
reaches for the handle.)
BOBBIE SUE
(In a low voice) You're lookin terrible Isy. What happened to you?
(Isy looks into Bobbies Sues eyes, vacantly for a moment, and then
walks in the house without speaking.)
AUNT RUBY
(Aunt Ruby puts her old, frail arm around Isy' s back) Do you need anything dear?
Would you like us to call a doctor? (Isy shakes his head, no.) Well, ifl can't get you
anything, I want you to sit down and rest. Maybe you and Bobbie Sue need to talk.
I'll go freshen up and get ready for the parade. Herbert will be home soon ... and you
two boys can have a good chat when you're feeling better. I'll change clothes so I can
sit out on the porch and watch the parade go by. (she calls out) Herbert? (She exits
humming an old love song) Mmm, By the light. .. of the silvery moon, I want to
croon, with my honey I'll croon love's tune. Mmmm.
ISY
Bobby Sue, I'm dyin. You shouldn't have left me. (He slowly walks over to the
chair, falls into it, and sets the bottle down)
BOBBIE SUE
[In a clear controlled voice] Nonsense! You've been drinkin and talkin to every
doctor you could find to pump you full of pills. You need rehabilitatin cause you
won't listen to me or nobody. I've tried callin you for over a week. Now look at you.
You have Irene and me worried to death. I just can't stand this drinking and watchin
you kill yourself. Isy, I can't stand be'n with you when you're like this.
ISY
(He moans) I'm telling you, I'm hurting.
BOBBY SUE
Why did you come here? We have Irene to think of, and we got a full blown parade
outside. You smell like a brewery. Why do you have to go and treat us like this?
Just puttin us through the hades of hell.
ISY
(Isy sits on the sofa and cups his head in his hands as he rests his elbows on his knees)
The doctors aren't giving me enough for pain.
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BOBBIE SUE
(Bobbie Sue pulls the roll-away cot out of the closet and sets it down) What about
that pain clinic you were going to? Can't they do anything? Here, Aunt Ruby says
you can stay here the night. Why don't you lie down, and maybe you'll get to feeling
better in the morning so we can get you to the VA hospital.
ISY
(He raises his head in anger) The hell with that bed. The hell with those people at the
pain clinic. The hell with everyone ... I've come here to have it out with you. You
didn't think I would find out, but I did.
BOBBIE SUE
Now what?! You gotta blame me for everything, don't you?
ISY
Ginny found me, and she told me what you did. When you were pregnant with Irene
you chased down my girlfriend and convinced her to leave me. (Grips his side in
pain) You should've told me.
BOBBIE SUE
What? You talkin about that silly hooker you were seein. Her so messed up on drugs,
just ready to have it out with the cops some day? I loved you more than she did. I
believed you were worth savin from the city jail. Yes, I told her I was pregnant. It
was the truth. I was savin you a bunch of misery.
ISY
Were you Bobby Sue? Or did you just make it worse for me? Did you really love me
Bobby Sue, or were you just looking for a paycheck?
BOBBIE SUE
You got a nerve! No wonder Irene's messed up now. My baby deserved to have her
daddy. And didn't I deserve something too? Some bit of comfort and love? You told
me you loved me.
ISY
You deceived me.
BOBBIE SUE
You would have been silly enough to go chase her. You would've both been dead by
now with all your drinkin and druggin. I gave you 20 years of my life.
ISY
You chased her out of my life. I saw her today. It's true then, what she said? You
don't deny it? (he coughs)
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BOBBIE SUE
No, I don't deny it. So, don't go makin up things in your head. You knew I loved
you, and you swore you loved me or I wouldn't have spent all these years lookin after
you! Putting you through school, washin your clothes, stayin home just so you and
Irene could have good meals and a place to call home... and love. All my days and
nights were filled with keepin you out of jail, keepin you respectable. And some
respect I get from the both of you!
ISY
Still, somehow (coughs ... raises his voice) you gotta pay! (mumbles) Your god'll
make you pay for that, you know.
BOBBIE SUE
(She tries backing away from him a little) I didn't know about that silly girl until after
you were courting me! Wouldn't you have done the same? And a baby on the way?
(Isy halfway loses consciousness and hangs his weary head in the
palms of his hands)
ISY
It don't matter now. I'm dying ... (looks up) You don't believe I'm sick ... do you?
(He halflaughs and speaks out loud to himself) I'm going to knock your lights out.

BOBBIE SUE
(She hears and comes to full attention, feels a rage building up in her) Now I know
the devil's got you. You've gone too far. You don't need to threaten me and pretend
to me how sick you are. You 're just drunk.
ISY
(Under his breath) You self-righteous bitch.
BOBBIE SUE
Go on, call me all the names you want. I know you don't love me, never did, did
you? I've been growin old lovin and worrying over you and Irene, and look what's
comin out of your mouth.
ISY
You got rid of my woman behind my back. She went away and never complained
because you were with child. You took my life away from me Bobby Sue, as sure as
the war did, as sure as the drugs did. I should've died over there in Nam.
BOBBIE SUE
You're talkin the devil's own words now. I saw it comin. That's who I been fightin
all these years to keep you clean. I've failed. I'm a sorry mess for all my trouble. I
don't have a home anymore. I don't have Irene. I'm ashamed that I ever knowd you,
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Isy. You're an ungrateful mess of a man. I loved you once, but I don't love you no
more, no how, no way.
ISY
(He moans)
BOBBIE SUE
You listen here, Isy. You best not threaten me.
ISY
(He grinds his teeth in pain and anger and tries to move towards her, but he is too
weak) If it weren't for Irene ...
BOBBIE SUE
You leave Irene out of this. If it weren't for Irene, you'd be nothing. You'd be a bum
on the streets lookin for a fix. Ifit weren't for me you'd be nothing.
ISY
Irene, my baby.
BOBBIE SUE
My baby, nothin. She's my baby, too. She hardly speaks to me in a civil tone
anymore. She doesn't understand that I left you for your own good. Your drinkin has
been drivin a wedge between her and me. She blames me now. I swear she hates me,
and it's all your fault. I don't know ifI can ever get her love back. She's too young
to understand what's goin on. She won't talk to me.
ISY
You'll pay.
BOBBIE SUE
I'm tryin to make a lady out her, and you keep twistin her thoughts around, and
spoiling her, and turnin her against me. You see why I can't live with you. You're no
good for her Isy. She needs to grow up. (She cries, self-consciously bows her head)
(Irene comes in exhausted and hears her mother crying. She listens
quietly to her parents, unobserved.)
ISY

(He forgets his anger when he sees Bobby Sue crying. In a moment of sanity, he
reaches his arms out to her for an embrace) I know how you feel about Irene. I love
her too. I can't stand this fighting either. (He hugs her and whispers) I'm sorry. I
know you love me Bobbie Sue. I know I've been a lot of trouble to you. Thank you
for loving me. Forgive me baby.
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BOBBIE SUE
Oh course I do. (Out of years of habit she helps him to lie down on the sofa. She sits
beside him on the cot) You know I love you, Isy. I've tried everything I can think of
to help you over these years just to keep you off drugs and out of jail. It hasn't helped
you, and it hasn't worked out for Irene's best interests either. I haven't been fair to
you. I chased that girl away.
ISY
It's okay, I forgive you. (he coughs) It's just that I'm so angry at myself, so messed
up.

BOBBIE SUE
I've asked you to go away now, not because I hate you Isy, but because I love you. I
figured you'd have a better life without me, someplace else. I'm not good for you, or
you wouldn't be drinkin and druggin with your friends and disgracin yourself with
that pot. I know you do it. Ifl were any good for you, you would've left all that back
in the war. Look at you. I bet you don't eat anything anymore, do you?
ISY
No, but it don't matter. I really am sick. I might have faked it many a time, but this
time, it's real. Please, Bobby Sue, can we get back together?
BOBBIE SUE
No, not until you stop drinking and killin yourselflike this. I know you want to die.
I've been pretendin to myself that you were goin to live for us. No use in denyin it.
Why, I can't have that foolishness around Irene.
(Irene steps out to the porch to give them some privacy)
ISY
There's no hope is there? (Isy pauses, his eyes tum glassy, his jaw sets with hopeless
resolve) That church of yours. That's what's really behind this ... isn't it? You
kicking me out of my home and all.
BOBBIE SUE
Don't you see? I'm just scared of what you'll do. Nothin's wrong with looking to
God in times of trouble. It's a wonder I don't loose my mind. The whole town's a
talkin. I'm more ashamed than I can say. It's not the church that's to blame. I might
not be learned like you, but I got some pride.
(Isy gets a crazed look in his eyes. In a half conscious state, he sits up
and takes a long drink from the bottle, and then gently pulls Bobby Sue
down beside him)

P-25

ISY
Lie down with me for a little while till I go to sleep ... one last time.
BOBBIE SUE
(Out of sympathy for all their years together, Bobbie Sue reluctantly lies down. She
reminds him) I shouldn't, you know, cause we're not together anymore Isy.
ISY
I know, I wont hurt you anymore, just need to fall asleep. (He starts to drift off to
sleep, but he is startled and his body jumps a little. For a moment he hallucinates
again. He cautiously takes the 45 revolver from under his coat and points it at Bobbie
Sue's back without her knowing it) I see the enemy comin Joe. Hold your fire. I've
got him.
(Just as Isy is about to pull the trigger, he hears a patriotic march from
the band and changes his mind. He puts the gun under the cot.)
BOBBIE SUE
(Bobbie Sue frowns and feels foolish for lying down with this shell-shocked vet) This
is silly, I'm getting up. (She sits up on the edge of the cot) Isy, I have to tell you I'm
sorry for all the ways life has turned out for you. I wish I could change things. I have
loved you when you didn't love yourself, and more than I love myself sometimes.
ISY
I'm sorry, Bobby Sue, I'm sorry. I thought for a minute there that I was back in Nam.
I've been going on helicopter raids in my dreams for years, fighting ghosts, and the
government, (coughs) our platoon, gone. I can't shake this feeling. Saigon,
Westmoreland sending more troops, the boys at Hue. They might have made it out.
(takes a drink) All the drugs in the world won't make it right.
BOBBIE SUE
I'm sooo glad you see that. I never could get used to those bad dreams of yours.
Those drugs, they're so bad. I haven't known how to tell Irene that you just aren't
yourselflately.
(Irene peeks back in to see how her parents are, unaware of the former
danger. She is surprised to see the love between them.)
ISY
Please hug me Bobbie Sue. I'm so scared. I need you, just like I've always needed
you.
BOBBIE SUE
Oh, Isy, why do you tmment me so. I could never live without you. You got to try to
get better. (She cradles him and rocks him for a moment like a child. He catches a
deep breath and sighs)
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ISY
Bobbie Sue, how are you going to take care ofirene?
BOBBIE SUE
What do you mean, me? You're goin to get better and we're goin to take care of her,
even if we are apart.
ISY
I'll talk to her and tell her not to blame you. Irene blames you for our separation, and
I let her because I thought you were to blame. I was a fool. It's me.

BOBBIE SUE
She loves you Isy, she would believe anything you tell her. And I love you too ...
even in your condition.
ISY
Yes, I'll talk to her. (Irene is noticeably softened by the love scene and steps inside.
He is suddenly ashamed of his appearance) I'm sorry baby. I look ... (coughs)

IRENE
Daddy, Daddy, you are finally here. I've been looking all over town for you. Mother,
Mother! I'm sorry. I thought you had abandoned Daddy. We've got to do
something. Daddy, what has happened to you?
BOBBIE SUE
It's okay Irene. Your daddy's going to get better. Let's call a doctor.

IRENE
(Irene holds her father's lifeless form) No, he's not all right. Hurry Mother! Go call
for an ambulance first.
BOBBIE SUE
I'll try, but I don't know how they'll get through this parade. (she leaves to call)
ISY
(Isy speaks in a weak voice) Irene baby, I'm sorry to ... .look like this. I haven't been
well. The doctors say I haven't got a chance. I don't want to go. I'm sorry. I don't
mean to disappoint you so... I just had to see you and your mom one last time. I love
you both so much. Treat your mother better, okay? I mean that. You've got to ...
(coughs)
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IRENE
Don't explain Daddy. I'm just glad you're here. I've been calling you for two weeks.
Why didn't you answer? Oh never mind, just lie down. I'll get you a drink of water,
or do you want coffee?
ISY
Drink? I got a drink. No, don't need anything. (smirks) I'm a soldier. (falls back into
recitation ofGunga Din) For it was - "Din! Din! Din!
'Ere's a beggar with a bullet through 'is spleen;
'E's chawin' up the ground ...
IRENE
(Irene takes the bottle from Isy' s weak hand, cradles him for another moment and gets
him to lie down) Hush Daddy. Here's a pillow. There ... rest... while I, (Irene feels
his forehead) why, you're on fire! She wipes off his mouth with a handkerchief)
Mom, tell them to hurry. Daddy's burning up.
BOBBIE SUE
The ambulance is on its way. I'll get an ice bag.
IRENE
Hold on Daddy, they're coming for you. (she exits to see if the ambulance is arriving)
(Bobby Sue enters in tears with an ice bag. Firecrackers can be heard
in the background.)
BOBBIE SUE
(Placing the ice bag on Isy's head) I love you lsy. Just relax till we get
you to the hospital. The ambulance is coming for you. (she exits)
ISY
(Isy sits up and goes in and out of hallucinations about the war.) Coming for me ...
they're coming for me. They're surrounding the place. The first one that
comes ... through that ravine's a dead man. I know you're out there. You God
damn ... you'll never take me alive ... you coc ... (He coughs, and more foam shows
around the edges of his mouth)
(Suddenly, Aunt Ruby comes in the living room dressed in her best
Sunday outfit of red, white, and blue. She is unaware of everyone's
distress. She calls out.)
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AUNT RUBY
Bobbie Sue! are you coming darling? You'll miss the ... (she sees both Bobby Sue
and Irene) Bobby Sue, are you all right? Why Irene! You did come home after all.
You're father's staying here for the night. Have you seen him?
IRENE
Yes, Aunt Ruby. He's really sick. The medics are coming for him. We've got to
clear a space for the ambulance.
AUNT RUBY
Oh, ... good gracious. Dear, ... oh my. (Disoriented, she turns in a half circle)
Herbert? Herbert should know about this. Don't worry my dear. I'll find Herbert.
We can always count on him in a crisis. Being the town mayor once has its
privileges.
MATILDA
(Matilda arrives on the front steps) Y ouuu Whooo ! Is anybody home?
AUNT RUBY
(Aunt Ruby steps out on the porch to greet her) Oh, Matty, we wouldn't want the
parade to pass us by. Here is a flag for you and a flag for me. We can wave down the
ambulance that's coming for Isy. I think he'll be all right after they get the doctor to
look at him. Herbert will see that he gets the best of care. (Sirens wail in the
distance) I hear them coming now.
ISY
(Yelling) You'll never get me alive!
MATILDA
Oh dear, that's not the TV, is it? Ruby, when it rains it pours. We better stay to the
side here and out of the way. Well, the neighbors will think it's one of us they're totin
away! Guess we'll fool them another day.
IRENE
(Irene runs back in to her dad briefly) Hold on Daddy. I'll make sure the ambulance
gets through this crowd. (She exits to join her mother)
BOBBY SUE
(To Irene) How is he?
IRENE
He'll be fine now that the ambulance is here. Don't worry Mom. I may
not show it, but I do love you.
I

"

P-29
BOBBY SUE
What? I can't hear.
IRENE
(She raises her voice over the crowd) I'm sorry Mother, I thought you
didn't love him. I love you.
BOBBY SUE
(Bobby Sue yells back) Then, you aren't mad at me?
IRENE
Of course not. (They hold hands for a moment)
BOBBY SUE
Why, I've always loved your daddy. Now he has a chance to get better.
Maybe he'll let the doctors help him. We can all work together to make it
better. Don't you worry darling.
(The band is playing Sousa's, "Stars and Strips Forever." Aunt Ruby
and Matilda are waving their miniature American flags. Irene and
Bobbie Sue rush out in the crowd to clear a path for the ambulance.
Two medics push through the crowd. The noise from the parade and
crowd get louder.)
IRENE
(Irene yells to the medic) Please hurry, he's up here in the day room.
(Mother and daughter hold hands as they go up the steps after the
medics. People stop to look at the ambulance. Children run along the
sidewalk popping off firecrackers. A very loud gunshot is heard from
inside of Aunt Ruby's home. Irene's eyes go wide. She runs ahead of
her mother into the living room. Bobby Sue rushes behind the
medics. She faints and then Irene screams)

Daddy! Daddy! No!

IRENE
Nooo!! Nooooooo!!!
THE END

(

CHAPTER5
Summary, Conclusions, and Recommendations
Summary
The purpose of this project was to complete a one-act
multicultural play, l.rane., which could be used as a pedagogical tool for
addressing multicultural issues in educational curricula. The play, lrlillsl.
has been submitted to Central Washington University's Theater
department for possible production. Because of the literature review,
the play, lrlillsl., became more than a play and more than the craft of
playwriting. As an educational tool, the craft of writing a multicultural
play became an example of how students can write their own stories and
how teachers can use the creative discipline of drama to enhance
integrated educational efforts for students' understanding of
multicultural issues.

Conclusions
The literature reviewed was divided into two sections: a) drama
curricula addressing student understanding of multicultural issues, and
b) drama pedagogical techniques. The literature reviewed supported the
32

(
\

33

idea that drama curricula had many benefits for teachers who wish to
advance multicultural awareness and empower all students, particularly
those students of color and students at risk. Also, the literature
reviewed advanced the idea that students can benefit in many ways
through drama pedagogical activities. Within the literature reviewed,
the activity of student authorship advanced students' awareness of
multicultural issues, their feelings of self-worth, and their connections to
relevant issues in their lives.
Furthermore, the conclusions drawn from this project of writing a
one-act play and from the literature reviewed reflected the positive
approaches to learning that teachers and students have for becoming
multiculturally aware. Through the completion of the play,

~

and the

related literature reviewed, the author learned that true education for
students and for teachers must be relevant to real life experience.
Furthermore, the author puts forth that relevant life experience
does not easily exist in compartmentalized disciplines. The author
concludes that integrated curricula utilizing playwriting, multicultural
awareness, and drama pedagogical activities benefit teachers assisting in
meeting the demands upon their time and energy. In addition, effective
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integrated teaching methods advance higher order thinking skills that
structure the intellect to solve problems and help make sense of the
growing world of diversity for students in America.
Moreover, students can benefit from the dramatic pedagogical
teaching strategies that reveal and support students' sense of selfworth, sense of self-identity, sense of relevancy, and sense of belonging.
Additionally, students can benefit from their sense of increased
awareness about other cultures' belief systems.

Recommendations
This project, the play, and related research reviewed explored
drama as a pedagogical tool to address student understanding of
multicultural issues. Drama education was found as an effective
teaching tool to connect students with relevant learning experiences and
to advance positive, pedagogical strategies for addressing multicultural
issues and multicultural awareness in integrated curricula.
The multicultural awareness and student authorship elements
explored in this project and the reviewed literature invites teachers' use
of integrated curricula with drama and writing to increase understanding
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of each others' culture and diversity issues.

While developing this

project, the author found that teachers as well as students could benefit
by playwriting and promoting student authorship that includes a focus
on multicultural awareness. It is recommended that teachers integrate
other curricula, especially drama, to create a relevant multicultural
awareness for students.

According to Gilliland (1999) "Many ideas in

history, science, and even mathematics can be made clearer and will be
remembered much longer if creative drama is used as a part of the
instruction" (p. 69).
An example of combining other disciplines to create relevancy,
history is explored through the play's emphasis on the character of lsy
and his Vietnam background. In addition, the history of Vietnam,
patriotic music, national pride, and holiday parades could be addressed.
Problem solving strategies within the fields of sociology and psychology
could be explored as the play represents a family's social problems, the
dynamics of family interactions, and individual characters with survival
skills based on cultural foundations. Minority groups could be discussed,
including women as minorities through this drama. Life skills could also
be the focus through the women portrayed. English and anthropology
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could be studied because of the rich and meaningful dialogue, life
stories, and language in the play.
Therefore, the play presented in this project could be the bridge
for integrated curricula because of the cohesiveness issues and

multicultural awareness presented. Integrated drama education invites
understanding of relative cultural connections for students. Therefore,
because of integrated drama education's potential to connect students
with relevant learning experiences, the author recommends that other
important disciplines be combined through drama. The author
recommends that additional research is needed that advances
pedagogical strategies of integrated curricula in drama education and
multicultural awareness.
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ADDENDUM
Princess Iya's Journey
by
Donna McClung
(a revised version from the original story of April 17, 1998)

Narrator
(introducing the story to audience)
Imagine, here we are far away in Ghana, West Africa- 1854 - It is a beautiful festive
night when breezes fill the air. Drummers beat soft poetic rhythms to gather everyone
together. When everyone is assembled, the village storyteller and wise man, Kofi
Traore, stands up majestically and grasps his linguistic staff. His long robes flutter in
soft wind. He is very old and very distinguished. The villagers are eager to hear this
old wise man tell the folk tales that have made them laugh and sing for so many years.
His stories are about tricksters and animals, or their Gods, or who they were as a people
from Africa. Some nights as they gather around a fire, when all the chores are done, his
stories are about mystery and spirits. These are real spirits, not spirits of make-believe.
Kofi's father, Osu Traore, is called Grandfather Spirit because his spirit lives in
the village. He has passed away long ago, but not really. He watches the village day
and night to protect the villagers from harm. Kofi Traore is the only person who can
see him. Even now, he can see Grandfather Spirit inside the well-lit hearth of glowing
embers behind all the villagers gathered here tonight.
Tonight is a perfect night for a mystical story because, you see, this is the night
he will tell the true life story of his mother, Queen Iya. Kofi knows that he must tell the
story of his mother's long journey away from her people because he has had a dream.
In the dream he saw the same white bird from his youth. It had a great golden head, and
in the spirit world the bird is a great god. Kofi spoke to Grandfather Spirit and his
mother, the ancient Queen.
Now she was ancient, and she could barely walk. She was so old that most
people could not remember her birth. Kofi's mother, Queen Iya, was once a captive
slave taken far away from her people and sold to the Ga fisherman who lived very far
south.
Now the villagers grow silent as Queen Iya slowly walks across the red
earth to take her place in the seat of honor. When she is comfortably seated, her
son walks out and begins to tell the villagers their favorite story. Kofi, the village
storyteller begins:
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Kofi
Once upon a time, about 50 years ago, there lived a Princess who was very
spoiled and vain, but she had good reason to be vain. Her name was Princess Iya of the
Fulani and she knew she was a young princess.
Narrator
The villagers cheered and the children snuggled close to their mothers and
fathers' sides.
Kofi
When Princess Iya was very young, she had been stolen from a neighboring
tribe, which were called the Bambaras. The Bambaras were accustomed to stealing
men, women, and children so they could sell them in exchange for guns, wine and tasty
foods. They sold her as a slave to a fishing village far, far away.
Narrator
Everyone booed. The children held hands and whispered to each other.
Kofi
She was only seven years old at the time, and she was her father's favorite
daughter. She was so important because it was her children that would someday carry
on the royal family line of future kings and queens.
When she disappeared, her father sent all his warriors out to look for her. Year
went by, but the warriors would always return home without her. He was brokenhearted and so sad that he consulted the village wise man, the Griot. The Griot called
upon the war god, Opeti, to settle the problem. Immediately, Opeti the war god came
down from the sky in the form of a bird. He lit in a tree with his beautiful white
feathers and golden head magnificently displayed for the old wise Griot to see. Opeti
talked to him in an ancient language and said that nothing could be done except to lay a
curse upon the land of the captors until Princess Iya was returned because she was far,
far away.
Many years passed in the land of Princess Iya's captors. These were a people
called the Ga. Many times, the fishermen would come back with very little fish from
the ocean. Of course, her captors, the Ga people, did not know about the curse. As Iya
grew into a young woman, many people suffered from the curse of Opeti, including
Princess Iya. Times were very hard for her, and she grew thin from hunger. She
daydreamed as she remembered her father and her rightful destiny as Queen of her
people. Much worse, as a slave, she became resentful and extremely vain. After her
chores, she spent many hours decorating herself and looking into a copper mirror. She
was never satisfied with her looks. This was not the way for a real princess and future
queen to act.
As a young woman, she was so disagreeable that her masters decided to sell her
again. This time she was sold to an important fisherman -- as his second wife. Her
husband's name was Osu Traore.
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Narrator
Again, the villagers cheer because they know Osu Traore is Grandfather Spirit
who the Traore family feed palm wine libations to every day.
Kofi
Osu Traore was a kind and humble man. Osu loved Iya, even though she was
only concerned with herself. She couldn't return his love because she only loved
herself. No one in the village treated her well because she was from a different people,
and because she was a slave and a second wife. She adored herself so much that she
became lonely and sad Her vanity kept eating away at her heart.
The next year after her marriage, Osu and Princess Iya had a son together. Not
even this could make her happy. Osu named him Kofi Traore. He was a very funny
looking baby because he was only one-half Fulani and one-half Ga.
Narrator
The village children laugh because they know that this old storyteller they call
Papa and Sir is talking about himself now. They could not imagine someone as old as
their storyteller ever being a young boy. He adjusted his robe to his shoulder, shifted
his weight, and tapped the linguistic staff in the ground a little. He was remembering
many years back in time now. He returned his gaze to his people and resumed his story
once agam.
Kofi
Princess Iya was so unhappy that she nearly threw herself and her son over a
cliff one day. Just as she was about to jump with her son in her arms, a great white bird
with a golden head, the war god of our people, flew up in front of her and paused
motionless before her. In an instant it flew away, and she could not find it with her
eyes. She was frightened and turned away from her mission. After this she had no
heart to jump, so she turned back to her captors.
Her baby, Kofi, grew into a small boy. He loved his father Osu, but he loved his
mother more. He wanted her to pay more attention to him. Times were so hard that his
father, Osu, spent longer and longer hours out on the ocean waters to find the fish that
would feed his village. Because of famine, he was losing all his wealth. Kofi was left
behind when the days would be too long. Alone and sad, he would think about his poor
mother. He thought she seemed to float like a butterfly when she walked. He
desperately loved her, but she hardly knew him. In spite of this and his problems, Kofi
never lost his love for his mother.
Kofi was a smart boy, and when he was only nine years old, he believed he
would be a storyteller some day. Since he believed this about himself, he spent a lot of
his time figuring out how to solve problems. He told stories to make people laugh
while he hid his own sorrow about his mother. One year, he got acquainted with the
village diviner.
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The village diviner was a mystery woman to everyone because she had so much
power with the spirits. It was her divine duty to listen to the villagers problems. She
was the same age as Kofi's mother and very good in the ways of nature. She knew
everything there was to know about the gods. Most people were afraid of her, but she
was not evil. She would talk to the spirits if someone asked her to fix a problem. Kofi
was brave and went to the edge of the village where she lived by herself so he could
share his story.
He called to her so that she would come out of her hut. The wind was blowing
gently. It felt like the sky and the ground might gobble him up ifhe entered her hut. He
was so afraid. When the diviner woman came out, he was frightened by her
appearance. All her fingers and parts of her face were tattooed. There was a heavy air
of mystery around her. She knew things most people would never dare to know.
In spite of his fright, Kofi tethered a chicken down by her hut and gave her one
shinny coin. He explained his problems to her about the village famine and his
mother's captivity and vanity. He stuttered and shuffled his weight from one foot to the
other as he poured out his heart. He asked her to call upon the war god to change his
mother's heart. The wise diviner had sympathy for this small boy. She said she could
not change anyone's heart, but she would call Opeti, the war god, for his advice. She
told him to imagine his mother's love surrounding him, just as he hoped it would be
from here to eternity. The diviner would do the rest.
For the next three days and three nights the diviner would only take water. On
the third day, she roasted the chicken at her hearth and offered it to the bird god, Opeti.
This time, Opeti came down from the sky to rest in the tree outside her hut. She talked
with Opeti and found out about the curse and the famine. She asked if the curse could
be lifted.
Opeti was very angered because it was the witch's village that held Princess Iya
captive. But Opeti also heard the cries of Kofi. Opeti knew that Kofi was trying to
picture his mother's love surrounding him. He agreed to visit Kofi in his dreams and
grant him three wishes, one for Kofi, one for Kofi's mother, and one for his father Osu.
Opeti told the diviner that she must stay silent and let them use the wishes for good or
bad.
Narrator
Look now, the storyteller's voice is weakening. Someone grab a bench for him
to sit on. The villagers are wondering what is wrong. The songbirds are quieting down.
The sun is now setting. Someone has handed him a drink. Under a gay colored
umbrella, Queen Iya is sitting on a royal stool with a soft cushion. Villagers tak turns
fanning her with long, blue, red, and gold colored feathers. She smiles regally as she
listens to her son speak. She is so important that no one can approach her and talk to
her directly. In honor of Queen Iya, the villagers hum and chant their favorite love song
about her while her son Kofi swallows his drink. A young couple sing the words in call
and response fashion, back and forth to each other, just as in ancient African times. The
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drums beat softly in poetic cadence. Kofi waits for the end of the drumming. (drums)
Kofi waits till all is silent again and resumes his story.
Kofi
True to his word, the war god, Ope ti, came to the little boy, Kofi, in a dream,
and he granted him three wishes. When he awoke, he ran to his mother and pulled at
her skirt to get her attention. She had a hard time listening to him because she was busy
looking in her copper mirror. She was unaware that her vanity was part of the war
god's curse. As the Ga fishing village suffered famine, she suffered even more. No one
knew to return her to her village and she didn't know the way home to her people.
Finally, she heard Kofi say that one wish was for her. She laughed and did not
believe him. She exclaimed that if this was true, then she wished she were the most
beautiful woman in the village. To Kofi's horror, she immediately became transformed
into the most beautiful women he had ever seen. The first wish was gone.
Very soon, the village chief came to get her because he had to have her for
himself. She was carried away on a cushioned chair raised high on the shoulders of
four servants. Her heart had become so blind that she hardly looked back at her crying
boy, Kofi. He was so upset and so angry that he forgot all about his wish. Instead, he
kicked the wall of his hut, and he cursed her as he said he wished she were a dog. He
was sorry the minute the words flew out of his mouth.
Narrator
Look now, Kofi Traore looks in the direction of his father's spirit. He must finish his
story, but will they believe him? He holds the linguistic staff and gently taps it to the
ground to let everyone know that he will continue with his story.
Kofi
As it so happened, Princess Iya was immediately turned into a dog. The King
could not figure out how the most beautiful women in the village had disappeared. A
strange dog was now wondering around the royal chambers. He felt he was being
enchanted, and so he left for a day of hunting before anyone of importance could see his
folly.
Now, what a sad dilemma this turned out to be for the Traore family. Two
wishes were gone forever because of Princess Iya's vanity and because of young Kofi's
angry words. Princess Iya, who was now the dog, had large droopy ears, sad eyes, and
most humiliating of all, she had no hands to hold her copper mirror. She crawled back
to her son on her stomach. She whimpered and licked his hand. Kofi's tears fell down
on her for he knew that the dog was really his mother. Even though she was now a dog,
she finally realized that she loved Kofi very much, and she should have listened to him.
Her spell of vanity was broken. She vowed to be loyal to him for the rest of her -- dog
days, if he would only forgive her.
Meanwhile, everyone in the village waited for father Osu to return to the village
from his day of fishing. Kofi hung back from the crowd. He was afraid to tell his
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father what had happened. When his father pulled his fishing boat up to shore, and
dispersed a better that ever catch of fish to the villagers, he came home with two large
fish for his family.
Kofi trembled inside and waited for his father to sit down. Iya, the dog, lay at
his feet and looked at both her son and Osu from her sad puppy dog eyes. She wined a
little. Osu wandered why they had a new pet, and he asked where Iya was hiding. His
eyes searched all around for her. Kofi looked up just then, and he saw Opeti, fly
overhead and out of sight. Kofi remembered the diviner and took heart at this sign.
He began his story gently to soften his father's response. He had already had
lots of practice telling stories to his friends. Every time his father interrupted the story,
though, to ask where Iya was hiding. Iya the dog, would wag her tail and lay her
muzzle on Osu's feet. Kofi would delay his answer, so he could explain the dream and
his mother's disappearance. Osu waited patiently to hear the end of the story. Finally,
Kofi said that in fact, his mother lay at his feet, now a dog.
Narrator
Hear the children laughing again. They want to believe that every word is true.
Kofi
At first, Osu could not believe that this affectionate dog was his wife, but he too,
had seen the white bird fly overhead and recognized it for the god that it was. He then
pondered what he should do with his wish, if it were really true.
Narrator
What would all of you ask for? Some children in the village thought that Osu
should wish for gold and riches, some said he should lift the famine, some said he
should make himself chief. Well, he said that yes, these wishes might have worked, but
none of these things crossed Osu's mind because he loved Iya so much. See now, the
storyteller seems to grow old before our very eyes. He wants to speak again.
Kofi
Kofi's father, Osu, held his son in his arms and told him he loved him every bit
as much as he loved his mother, and that he was a brave boy to tell him this story. Osu
told him that there was only one thing he could wish for. He then wished to have his
wife returned to her former self.
Iya, the dog, was immediately changed back to Princess Iya, the woman and
mother they both loved. She was not the prettiest woman in the village, but she could
finally see who really loved her, and who she loved in return. Now she had changed,
inside and she was able to give her love to Kofi and Osu. She no longer spent half the
day looking in her shinny copper mirror. Both father and son brought her beautiful and
fragrant flowers and little treasures she loved. All the love that Kofi had imagined from
his mother had now come true. She adored him and showered him with affection. Osu
knew, though, that there was still something missing. Princess Iya needed to return to
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her rightful village. Even though Opeti lifted the fishing village's curse of famine, she
did not deserve to be a slave. Osu was feeling responsible for her captivity and decided
to take her on the long journey to see her people.
It wan on one fine day in the beginning of fall, when all the village had dried
their fruits, and vegetables, and fish, for the long months ahead, Osu took his wife and
son far away in search oflya's true home, the Fulani. Three months later, after many
hardships, they arrived with great fanfare. They found that Princess lya's father had
grown old and sad, as he had lost hope of ever seeing !ya again. When he saw his
grown daughter, he cried with joy. From that day forward, there was happiness in his
heart that no one had ever seen before.
On that day, the war god, Opeti, flew over once again, circled Princess Iya, went
high into the sky, and disappeared. They were far north of the fishing village, in the
land of the Fulani, and now Princess Iya became Queen of her village. Osu stayed with
the Fulani people and his family. Many years later, Osu died and became Grandfather
Spirit. His title is now He Who Watches Over Us.
Narrator
See how everyone in the village cheers. Their queen has been returned. Some
of the children are already asleep in their mother's arms. After everyone says
goodnight and returns to their huts for the night, Kofi Traore takes his mother's arm to
help lift her from the honored stool. Dusk is settling over the land as everyone retires
for the night. Just then, Opeti, the war god, flies down and rests on Queen Iya's
shoulder. Queen Iya and her son, Kofi, have served the Fulani people form many years,
but now they turn and walk into Grandfather Spirit's light. All three disappear as the
night falls.
That is the end of the story of Princess lya'sjourney. Even today the Fulani
honor their queens and have them sit on the Golden Stool as they rule over their people.
Grandfather Spirit can still be seen by Osu's grandchildren, and Kofi Traore new title is
He Who Returned His Mother To Her Thrown.
TheEnd

